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Achievement levels of black students who attend predomi
nantly black neighborhood schools were compared to those of
black students who utilize the majority to minority (M-to-M)
transfer option to attend majority white schools. The bases for
comparison were the students' performance on the seventh grade
CAT, the ninth grade CAT and the verbal and math sections of the
SAT. The data obtained were analyzed and tested for signifi
cance and correlation. Perceptual data was gathered from stu
dent and parent surveys.
Purpose of the Study
The purpose of this study was to aid administrators and
staff in improving the instructional program and the image of
Barkley High School (a pseudonym), a predominantly black high
school in a large metropolitan school district in the Southeast.
Selected Findings
1. M-to-M and non-M-to-M students did not score signifi
cantly higher on the CAT-7.
2. M-to-M and non-M-to-M students did not score signifi
cantly higher on the CAT-9.
3. M-to-M and non-M-to-M students did not score signifi
cantly higher on the SAT verbal.
4. M-to-M students did score significantly higher on the
SAT math.
5. A correlation existed between performance on the CAT-7
and performance on the CAT-9 and the SAT.
6 Both M-to-M students and Barkley students have positive
attitudes toward their respective schools.
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7. M-to-M parents felt their children had a better chance
to attend college if they attended M-to-M schools.
8. M-to-M parents and non-M-to-M parents felt that M-to-M
schools had more qualified teachers, a more varied
curriculum, and a more discipline environment than did
neighborhood black schools.
Conclusions
1. Except for the SAT math, M-to-M students did not signif
icantly improve their achievement levels.
2. Students who scored high on the CAT-7 also tended to
score high on the CAT-9 and SAT.
3. Both M-to-M parents and non-M-to-M parents tend to
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Questions of black achievement in integrated schools have
continued to interest researchers since the mandated desegrega
tion programs that emanated from the Civil Rights Act of 1964.
As a direct result of this act, the Commissioner of the Office
of Education was ordered to survey and report on the "lack of
availability of equal educational opportunity for individuals
by reason of race, color, religion, or national origin...." A
team headed by James S. Coleman of Johns Hopkins University
tested some 570,000 students, surveyed some 60,000 teachers, and
gathered detailed information on the facilities of some 4,000
schools. The Coleman report (officially called the Equality of
Educational Opporutnity Report) found that racial integration
"where minority group students were not a majority" did improve
minority achivement levels; however, the improvement was not
great.1 Instead, it found that family background (measured in
social class terms, such as education of parents and items found
in the household) and student attitudes toward self were major
2
determinants of educational achievement. Nevertheless,
"'"Frederick Mosteller and Daniel P. Moynihan, eds., On Equal





Coleman's conclusion was that since most blacks were poor, their
achievement levels could benefit from association with middle
class whites.
The desegregation programs resulting in part from the find
ings of this report (mandated busing, voluntary transfer pro
grams, etc.) have not resolved these questions for educators and
educational researchers, but instead, have raised other ques
tions. The debate is generally drawn between two lines of
thought. On the one hand are educators, such as Cuddy, who are
concerned about white flight and black middle class flight and
argue that desegregation in itself does not bring about higher
black achievement. On the other hand, there are educators who
4
believe as researchers, Braddock et al, that the social value
of integration is important enough to encourage desegregation
programs regardless of the effect on achievement.
These two lines of thought have some bearing on the general
area chosen for this proposal—the LaSalle County School System,
a pseudonym for a large metropolitan school system in the South
east. The LaSalle County Schools, a system Serving both black
and white suburban areas, have been affected by court-mandated
desegregation programs and subsequent white flight. In an
Dennis L, Cuddy. "The Problem of Forced Busing and a Pos;
sible Solution," Phi Delta Kappan. September, 1984, p. 55.
4
Jomills Henry Braddock II, Robert L. Grain, and James M.
McPartland, "A Long-Term View of School Desegregation: Some
Recent Studies of Graduates as Adults," Phi Delta Kappan,
December, 1984, pp. 250-264.
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effort to comply with a 196 9 court order to "take affirmative
action to disestablish all school segregation and to eliminate
the effects of the dual school system" and, at the same time to
avoid forced busing, LaSalle County began operating a majority
to minority transfer program (M-to-M) as approved by the Supreme
Court in Swann v. Charlotte-Mecklenberg Board of Education, 402
U.S. 1, 26(1971). Under such a program students attending a
school where their race is a majority may transfer to a school
where their race is a minority. In the first years of its oper
ation, the LaSalle County M-to-M program was not utilized by
many black students, allegedly because of conditions imposed by
the county. For example, a student wishing to transfer to a
majority school under the original program had to provide his
own transportation and could only transfer to the nearest major
ity school which was comprised of less than 40 percent of his
race. Additionally, a student participating in the transfer
plan had to reapply for the program each year.
Acting on a petition for intervention from a group of
movant-plaintiffs, the court lifted these restrictions in 1976.
The M-to-M plan was modified so than any student could transfer
to any majority school with free transportation. Other restric
tions were also lifted, making it unnecessary for a student to
reapply each year and assuring the student of priority placement
in the receiving school. (For a representative case concerning
M-to-M transfer, see Pitts vs. Cherry.)
William Pitts, et al. vs. Jim Cherry, et al., Civil Action
No. 11946. USDC: Northern District of Georgia, Atlanta Division,
19 76.
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With these modifications, the M-to-M program expanded as
shown in M-to-M enrollment statistics provided by the Associate
Superintendent of Schools, LaSalle County. While in 1975 and
1976 there were, respectively, 96 and 27 students exercising the
M-to-M option, in 1979 the number of students had increased to
1,229 students, or 6 percent of the black student enrollment.
To date there are 4,000 students transferring to majority
schools in LaSalle County. Whereas many black students are
exercising this option, few white students transfer to majority
black schools, leaving some southside black schools effectively
segregated.
Barkley High School (also a pseudonym), the specific area
of interest of this research proposal, is one of those southside
schools that because of neighborhood transition is today pre
dominantly black. Since its opening in 1966-6 7, the school has
undergone dramatic change in racial make-up, as shown in statis
tics prepared for the Southern Association of Schools, While in
1968-70, Barkley High School was 3 percent black and 97. per
cent white, in the 19 7 8-79 school year the school community was
88 percent black.. As of the 1984-85 term, the school remains
99 percent black. The transition in the school population re
flects the transition of the neighborhood. Education, economic,
and occupational statistics prepared for the Southern Associa
tion of Schools in 1979 pointed to a working community, hetero
geneous in social make up, ranging from very high to very low
educational levels and from upper middle class to poverty levels
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in income. Although no recent survey has been completed on the
community, the stabilization that has occurred since the neigh
borhood transition and racial unrest of the 19 74-75 years sug
gest that the community make up of today is similar to that of
1979. Today Barkley High School has a very active Parent-
Teacher-Student Association and an equally active Booster Club
that supports all of Barkley's programs.
Statement of the Problem
The problem is that while the school sees itself as being
able to prepare its most academically able students to compete
at college level (59 percent of the 1985 Senior Class intend to
enter post-secondary schools), as well as to prepare those stu
dents who directly enter the job market; Barkley High School
does not compare well with majority white schools in the county
testing programs. The researcher, an administrator at Barkley,
suspects that one reason for inferior test performance may re
sult from the possible loss of high achieving students to the
M-to-M program. Since the inception of the modified M-to-M
plan, Barkley High School loses an estimated 35 students yearly
from its feeder schools because their parents choose to partici
pate in this program. If these students are indeed high achiev
ers, their loss through the M-to-M transfer plan is detrimental
to a strong academic program.
Definition of Terms
The following terms will be used in this research proposal.
1. Majority White School: Predominantly white schools
located in predominantly white neighborhoods.
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2. Majority Black Schools (Sometimes referred to neighbor
hood black schools): Predominantly black schools
located in predominantly black neighborhoods.
3. M-to-M Transfer Program: Majority to Minority trans
fer program whereby students who are in a school
where their race is a majority may transfer to a
school where their race is a minority.
4. M-to-M School: Majority white schools to which black
students transfer.
5. CAT: Califorinia Achievement Test (given in 7th and
9th grades)
6. SAT: Scholastic Aptitude Test
7. Initial Achievement Level: Seventh grade CAT scores.
8. SES: Socio-economic status as determined by parents'
occupation, salary, and education.
9. Family Support: The extent of parents' involvement
in child's education.
Theoretical Framework
Theory: After reviewing the literature, the researcher
proposes three theories. Theory I is that student achievement
as measured by CAT and SAT scores is more related to factors
such as socio-economic background, family support, and initial
achievement level than to attendance at a majority white school.
Theory II is that some parents perceive majority white schools
as offering a better environment for learning, a better curricu
lum, and a better teaching staff than do majority black schools.
Theory III is that some students, like their parents, perceive
majority white schools as offering a better education in terms
of environment, curriculum, and teachers than do majority black
schools.
The Independent Variables: This study will determine the
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possible effect of the following independent variables on black
achievement in terms of CAT and SAT scores:
1. The socio-economic status of students (SES) as mea
sured by occupation, income, and education of parents.
2. Family support as measured by the extent of parental
involvement in school, concern for student's progress,
and interaction with teachers.
3. Initial achievement level as measured by reading score
on CAT at year of transfer.
4. Parental perceptions as measured by the opinions and
views of parents on majority white schools and majority
black schools.
5. Majority white schools as measured by achievement
levels of students who transfer from Barkley High
Schools's feeder schools.
6. Barkley High School as measured by achievement levels
of students who chose to attend the predominantly black
neighborhood school.
Discussion; Although some of the literature (Braddock,
et al) shows that integrated schools have a beneficial effect on
students in that desegregated schools lead to desegregated adult
life styles, there seems to be no convincing evidence that inte
grated schools significantly improve academic achievement of
black students. Studies by Blanchard et al (1978), Kinert (1982),
and Smuckler (1984) report no significant gains in academic
achievement in desegregated settings; while some studies such as
those by Mason (1980) and Frelich (19 81) actually report an aca
demic loss by black students moving from predominantly black to
predominantly white settings. Other factors have been found to
be strong influences on black achievement. For example, data
from the Coleman report and the reanalysis by David Armor strongly
support the theory that SES is a stronger determinant of black
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achievement than is race while initial achievement level was
found to be the greatest factor in predicting subsequent achieve
ment of black students in the study by Kinert (19 82) .
The researcher suspects that although achievement levels
may be very nearly the same, many black parents perceive majority
white schools as offering better educational opportunity to black
students. The parents surveyed in the study by Adams (1979) felt
that their children were getting a better education in a majority
white school; likewise, the children in the study by Sampson
(19 81) believed that they learned more and had a better chance
to go to college because of their transfer to a majority white
school. If such perceptions (whether valid or invalid) are pre
valent among black parents and black students, it would then fol
low that the parents of high achieving students would seek to
transfer their children to predominantly white schools to enhance
their opportunities for future success in college and career.
Hypotheses
Hypothesis I: Theory I suggests the following hypothesis:
When socio-economic status and initial achievement levels are
considered, M-to-M students from Barkley feeder schools will not
score significantly higher on CAT and SAT tests than do those
students who go to Barkley High School.
Hypothesis II; Theory II suggests the following hypothesis
Black parents of high achievers transfer their children to major
ity white schools, perceiving these schools to offer a better
education and better environments for learning.
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Hypothesis III: Theory III suggests the following hypo
thesis: Black students who transfer to majority white schools
are often high achievers who perceive these schools to offer a
better education and better environments for learning.
This proposed research will attempt to answer the follow
ing questions:
1. Are the M-to-M students who transfer from feeder ele
mentary schools high achievers?
2. What perceptions about Barkley High School and about
majority white schools lead parents to choose a
majority white school for their children?
3. What perceptions about Barkley High School and about
majority white schools lead other parents to send
their children to Barkley?
4. Do black students attending majority white schools
score higher on California Achievement Tests given
to ninth graders and the national Scholastic Apti
tude Test taken by college bound students than do
black students of similar aptitude and background
at predominantly black Barkley High School?
While the findings will be important in assisting the
faculty and staff of Barkley High School in making improvements
and/or changing the school's image to attract high-achieving
students, the study should also be of significance to those
school administrators who must each day grapple with the edu
cation reality of providing a quality instructional program in
desegregated, but not integrated, schools.
CHAPTER II
REVIEW OF RELATED LITERATURE
Studies that attempt to determine the relationship between
black achievement and desegregated schools are included in this
review. Perceptual studies of black parents and black students
as they relate to education in a desegregated setting are also
included. Since the social benefits of integration are thought
by some to be an important factor in desegregation, some studies
on student attitudes when included as part of an achievement
study are discussed. The studies are arranged topically under
Achievement Studies and under Perceptual Studies. Within each
topic arrangement, the studies are placed in chronological
order.
Acheivement Studies
Blanchard (19 78) investigated the effectiveness of a
segregated v. desegregated school environment as assessed by
student perception on self-concept and locus of control mea
sures. An analysis of problems associated with desegregation
accommodation, learner efficiency and school effectiveness as
they relate to black children was made for the purpose of arriv
ing at solutions to such problems. The sample included 168
6Yvonne Laverne Blanchard, "A Study of Examine Learner
Efficiency and Institutional Effectiveness as Measured by Per
ceived Self Concept and Locus of Control of Black Students in
Segregated v. Desegregated Schools," Ed.D. dissertation, Univer
sity of Massachusetts, 1978.
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black male and female students in fourth and sixth grades in
segregated and desegregated school environments. The instru
ments used were the Crandall Locus of Control for Intellectual
Achievement Reasoning (IAR). and the Self-Observation Scale (SOS) .
The Three independent variables used were: Area: desegregated
v. segregated; Grade: sixth v. fourth; and Sex: male v, female.
The results suggested that the performance of students in segre
gated school environments tended to be higher than that of stu
dents in the desegregated school environment.
Aime (1979) conducted an analysis of the academic perform
ance of black and white junior high school students who attended
desegregated schools outside of their normal attendance area
during the 1974-75 through the 1976-77 academic years, in order
to answer the following broad general questions: How well are
black and white transferring students progressing academically
when compared to nontransferring students? To what extent are
Black students succeeding academically in comparison to their
white counterparts. The sample was restricted to those students
who had retained their enrollment in those same schools (outside
of their attendance area) throughout their junior high school
years. The population was also limited to those students who
did not have special learning disabilities. Grade point average
and biographical data were some of the independent variables
Richard Aime, "A Comparative Analysis of the Academic
Performance of Black and White Junior High School Students Atten
ding Desegregated Schools Outside Their Normal Attendance Area
in the St. Paul School District," Ph.D. dissertation, Univer
sity of Minnesota, 1979.
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used. Aime concluded the following: Grade point averages for
black and white students who transferred to schools outside of
their normal attendance area did not vary significantly from
those in their normal attendance area. There was no significant
difference between the socio-economic status of black and white
students who volunteerd for the busing program and those stu
dents who did not volunteer.
Mason (1980) did a comparative study of academic grades,
suspensions, and attendance of students from an all black junior
high school who were reassigned to one of four desegregated
schools in Kansas City, Kansas. The sample was limited to those
students enrolled for the entire 19 76-77 school year, as seventh
graders, at all black Northeast Junior High Schools and re
assigned to one of the four desegregated high schools as eighth
graders for the entire 1977-78 school years. The t-test was
used to analyze the differences between performances of the
groups for the 1976-77 school year and the 1977-78 school year,
i.e., predesegregation and postdesegregation. The t-test was
also used to analyze the differences between schools of the re
assigned students during the 1977-78 school year. The conclu
sions of Mason were that black students living in the same
neighborhood performed significantly different for some unknown
8Warren Gene Mason, Jr., "A Comparative Study of Afcademic
Grades, Suspensions, and Attendance of Students from an All-
Black Junior High School Who Were Assigned to One of Four De
segregated Schools in Kansas City, Kansas," Ed.D. dissertation,
University of Kansas, 1980.
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reason and that the grade of the reassigned black students were
worse after desegregation.
McCloud (19 80) conducted a study twelve years after de
segregation to determine to what degree the turmoil resulting
from racial conflict and the busing of the black students out
of their neighborhood school into three other elementary schools
in Englewood, New Jersey affected their academic achievement,
and to determine if this experience caused negative attitudes
which had a critical bearing on their academic and social
development.9 The sample for this study were black students
who were in grades three, four and five in 1966 from two
schools, Lincoln and Liberty, All of the subjects have now
graduated or left the public schools. The data for this study
was collected from two sources: the permanent record files of
the Englewood Public Schools and from a questionnaire that was
developed and mailed to each student. Information from the
student records included test scores in reading and matehmatics,
teacher evaluations in reading, math, and English during their
third, fifth, seventh, and ninth grades; and the attendance
records from grades three, five seven and nine. The question
naire elicited information in six areas: educational achieve
ment, occupation, recollections of desegregation conflict,
recollections of experiences and feelings while in the
9Leroy McCloud, "The Effect of Racial Conflict in School
Desegregation on the Academic Achievement and the Attitudes of
Black Pupils in the Englewood Public Schools." Ed.D. disserta
tion, Rutgers University The State U. of New Jersey, 1980.
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desegregated schools, current feelings toward desegregation.
The results of the questionnaire did not show a negative atti
tude as a result of desegregation. Students from both schools
showed positive attitudes toward race relations. However, the
study concluded that students from Lincoln School did not gain
academically from desegregation. McCloud concludes that these
students lost academically since previous to school desegrega
tion, the achievement test scores and the teachers' gardes for
both groups were essentially equal, while after desegregation
the differences between the two groups widen. (No explanation
was given in this abstract for why bussed groups from two black
schools were compared with each other. Likewise not enough in
formation was given, about Liberty School or Lincoln School to
speculate on what factors might have caused the difference in
achievement levels. Also, no information was given about the
receiving schools.)
Warfield (1981) compared the academic achievement of
forced desegregated black male students to that of forced segre
gated black male students. The sample included two hundred
experimental subjects and two hundred controlled subjects in the
School System of Indianapolis. Data from the California Achieve
ment Test comprised the independent variables of total reading
score, total mathematics score, and total grade equivalent
scores. The data were analyzed by frequencies and percentages.
Eula F, Warfield, "Forced Desegregation and Academic
Achievement of Negro Male Students in the School City of
Indianapolis, Indiana," Ph.D. Dissertation, Southern Illinois
University at Carbondale, 1981.
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The conclusion indicated that academic achievement of black male
students, after a 5-year period of forced desegregation did not
enhance academic success over the forced segregation of black male
students. The desegregated students did not achieve better
academically in total reading, total math, and total grade equi
valent scores. (The term "forced" was not explained.)
Frelich (1981) sought to provide information to determine
how pupil relocation policies might be used to improve academic
achievement of students at the time that relocation takes
place. The sample included students attending the St. Louis
Public Elementary Schools who were transferred from one school
to another as the result of administrative decisions. One Part
of the sample was composed of students who were transferred be
cause of overcrowding at the home school. Another part of the
sample consisted of students who changed schools as a result of
permissive transfers granted when requested by parents if they
result in achieving racial balance in both the sending and re
ceiving schools, Frelich concluded that black students coming
from predominantly black classrooms suffered academically from
moves into majority white receiving classrooms. The study also
implied that the optimal type of move for a black student coming
from a predominantly black classroom was found to be one in
which the receiving classroom was between 50 percent and 95 per
cent black and having a relatively higher level of academic
Alan Edward Frelich, "The Effects of Changing School En
vironments on the Academic Achievement of Black Students,"
Ph.D. dissertation, Washington University, 1981.
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performance than the sending classroom. (It is as difficult to
determine from the abstract what sort of data was used to deter
mine academic growth, and therefore to determine the quality of
the study.)
Kinert (1982) examined the separate and combined effects
of compensatory programming and reassignment of students from
segregated to desegregated schools upon the achievement of
white and black intermediate age students on a long- and short-
term basis.12 The sample consisted of 320 students from eleven
schools within one elementary school in northeastern Illinois.
The independent variables were race group identification, re
assignment status and compensatory programming. The dependent
variables were initial and long-term achievement scores in
mathematics and reading. The methods used to analyze the data
were analysis of variance, analysis of variance with covariates,
scattergram, correlation coefficient, and group mean statistics.
The following conclusions were established: (1) Reassignment
for purposes of desegregation will not, by itself, result in
statistically significant differences in achievement. (2) In
teractive effects among reassignment, racial identification and
compensatory programming were not statistically significant.
(3) Of all predictors of subsequent achievement, initial achieve
ment levels were strongest.
12Martin Dale Kinert, "The Effect of Desegregation on Stu
dent Achievement in Urban Schools," Ed.D. dissertation, Illinois
State University, 1982.
-17-
Melton (1983) conducted a study to determine whether any
changes in student achievement accompanied the desegregation
program in a selected suburban school district and to measure
adult perceptions of student achievement. A quasi-experi
mental, nonequivalent control group design was employed to fol
low longitudinally a stratified random sample of white and
black eighth grade students from the 19 76-77 school year through
1982. Total reading and total mathematics grade equivalent
scores from the Stanford Achievement Test-19 73 were used to make
findings for the cohorts, A Liket-type scale was developed to
survey adult perceptions. The adult groups surveyed included
white and black parents of the students identified in the sam
ple: a random sample of teachers, elementary and middle school
principals and a systematic sample of adult residents without
children in the district schools. Melton concluded that over
the six-year period no negative changes in either white or black
student achievement accompanied the desegregation program.
White students had achieved just as well as before desegregation
and black students' achievement scores continued to grow. The
survey indicated that all respondent groups expressed positive
perception about the achievement of both white and black stu
dents .
Kushner (19 83) conducted a study to determine whether bus
ing urban elementary school children for desegregation purposes
Ma.ry Louise B. Melton, "Desegregation Outcomes in a Sub
urban School District: Student Achievement and Adult Percep
tions," Ed.D. dissertation, University of Pennsylvania, 1983.
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affected academic achievement, behavior and student percep
tions. Three schools in Northeast Philadelphia which had been
desegregated for at least two years were used in the study. The
sample included all sixth grade students who had attended the
desegregated schools for two years. The variables used in the
study were California Achievement sub-tests in reading compre
hension and mathematics computation, teacher report card grades
of basic skills and student responses to an attitude question
naire. An analysis of the data included t-tests to see if there
were differences in mean scores of the cognitive data in fourth
grade and in sixth grade. Analysis of covariance was used to
compare the mean scores of the cognitive data from the fourth
to the sixth grade. When the cognitive data was examined over
a two year period, from fourth to sixth grade, the mean score
of both groups of children declined, although the white stu
dents still performed higher than the black students. The mean
grade for behavior for white students was "A" and for black
students "B." The result of the attitude questionnaire was very
positive with all students indicating that they were happiest
attending school with children of different races.
A study by Smuckler (1984) investigated the effect of vol
untary pupil transfer from a city school to a suburban school
on the academic achievement of minority pupils. This study
14
Gerald Kushner, "Effects of Desegregation on Achievement,
Attitudes, and Behavior of Urban Elementary School Children,"
Ed.D. dissertation, Temple University, 1983.
Nancy Sidon Smuckler, "Chapter 220: A Study of the Aca
demic Achievement of Minority Inter District Transfer Pupils."
Ph.D. dissertation, The University of Wisconsin-Milwaukee, 19 84
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also sought to determine if the number of years of participation
in the transfer program or the grade of entry into the program
could affect academic achievement. The sample included 35
second grade and 72 fifth grade transfer pupils who were matched
with a control group of pupils from the Milwaukee Public Schools
(MPS) on eleven criteria, including factors such as neighbor
hood school, Metropolitan Readiness Test scores, free lunch,
age, attendance, remedial aid, and four-year-old kindergarten
experience. A total of 56 second grade and 69 fifth grade
pupils were selected for the control group. The independent
variables included vocabulary, reading, math concepts and math
problems measured by four subtests of the Iowa Test of Basic
Skills. A series of one and two way analyses of covariance
were computed for each grade level. Each group of four ANOVAS
used the mean subtest standard score as the dependent variable
after employing two covariates, the Metropolitan Readiness
Test reading and quantitative stanines to adjust for initial
ability differences. The results of the study showed that at
both grades two and five the mean effect of transfer was not
significant on any of the analyses. Transfer to a suburban
school did not affect the academic achievement. Neither did
the grade of transfer affect achievement.
Perceptual Studies
The purpose of the study by Adams (1979) was to describe
perceptions toward schools held by black parents of students
granted transfers for 1978-79 school year by Fort Wayne
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Community Schools administration officials. An attempt was
made to discover if parental support for schools changes when
children transferred from one school to another using racial
balance transfers. The instruments used were a Likert-scale
questionnaire to elicit information from parents and a computer
program, Statistical Package for the Social Sciences (SPSS) to
generate raw data from returned questionnaires. Data were
analyzed to answer eleven research questions relative to black
parent perceptions toward school. The results showed that
parents perceived that previous schools offered certain benefits
over present schools, such as, more teachers were able to teach
subjects so children could understand. Parents were generally
more favorable toward present schools attended by black children,
Parents were generally satisfied with previous school environ
ments, but perceived present school environments as more desir
able for black children. Adams also concluded that black par
ents of students granted racial transfers did not become more
involved in school activities. While slightly more than one-
fourth of responding parents were active in present school
PTAs: about 50 percent were active in presious school PTAs.
Campson (1981) conducted a twofold study to examine the
effect of a voluntary desegregation plan (The Columbus Plan) in
Verna May Adams, "Perceptions of Black Parents Toward
Schools of Elementary School Students Granted Racial Balance
Transfers in Fort Wayne, Indiana for the School Year 1978-79,"
Ed.D. dissertation, Ball State University, 1979.
Thomas Edward Sampson, "An Analysis of the Perceptions of
Black Students Participating in the Voluntary Columbus Desegre
gation Plan," Ph.D. dissertation, The Ohio State University, 1981,
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Columbus, Ohio upon 300 black students participating in the
plan: and to examine its relative importance among many efforts
to desegregate schools. The areas of specific inquiry were
demographic information, participation by students in the
Columbus Plan, academic conditions and standards, extracurricu
lar activities, and social issues. The first conclusions were
that the parents of the black students participating in the
Columbus Plan completed high school. Over 80 percent of the
mothers and fathers worked. More than half of the students
lived with both parents. The second conclusion was that Black
students participated with increasing frequency in the plan.
The majority of transfer students were of high school age. The
third conclusion, dealing with perception of students, was that
the students believed that they learned more, had a better
chance to go to college, and were in an improved climate for
learning. The fourth conclusion dealt with black student par
ticipation in extracurricular activities in school. The major
ity of black student agreed that there was less black student
participation in extracurricular activities due to lack of
transportation.
Tentative Thoughts About the Studies Reviewed and Their Signifi
cance to This Proposal
1. Many of the studies were conducted in elementary
schools; the researcher will conduct his in high
schools.
2. Many of the studies include white students in their
comparisons; this researcher will be concerned solely
with the achievement of black students in predominantly
black schools irrespective of white achievement.
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3. Some of the studies followed the same group of black
students as they progress in majority white or majority
black schools.
4. Many of the studies were performed after only a few
years of desegregation and some (such as the Englewood
study) involved conflict: the M-to-M program has been
in operation in LaSalle County for several years now.




Barkley High School, as well as other predominantly black
southside high schools, have traditionally been at the bottom
of the list when compared to northside majority white schools
in performance in countywide testing programs. Such test re
sults often have led to the perception that white schools are
better than black schools. Southside schools are frequently
the target of media reports that tend to portray these predomi
nantly black schools as being fraught with discipline problems
and as having less qualified teachers. Barkley High School, on
the contrary, sees itself as offering a well qualified teaching
staff and quality educational program. The researcher suspected
that a factor in the test performance of Barkley's students is
a heavy loss of high achievers to the M-to-M program. After
reviewing the literature on black achievement, the researcher
further suspected that black achievement was not significantly
improved by education in a majority white school, a theory that
suggested Hypothesis I of this study. If this hypothesis were
proven. Barkley High School could become more competitive in
attracting students from its feeder schools and thereby improve




Barkley High School receives students from five feeder ele
mentary schools. For many students, the choice to go M-to-M is
made at the end of the seventh year—the last year of elementary
school. For testing Hypothesis I, it was decided to select
students who transferred from feeder schools at the end of the
seventh grade, had completed five years at the M-to-M school,
and had taken the seventh and ninth grade CAT and the SAT,
These students would then be compared to a group of randomly
selected Barkley students who had attended Barkley for five
years and who had also taken the seventh and ninth grade CAT and
the SAT.
Procedures
The coordinator for pupil services was able to supply a list
of 1986 seniors who had chosen to go M-to-M at the end of their
seventh year. This list was given to the county coordinator for
testing who supplies the test scores for each student. On this
list the students were identified by the school's student iden
tification number instead of by name, thus protecting the con
fidentiality of the information. Of the forty students who went
M-to-M from Barkley feeder schools at the end of the 19 80-81
school term, eight students did not show scores for all tests
to be used, and were, therefore, dropped from the study. Two
students withdrew from school and were not included. The thirty
students remaining in the study had completed five years at the
M-to-M school he or she had chosen.
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In the same manner, a list of Barkleyfs seniors were pre
sented to the County Cooridnator for testing who returned the
needed test score information by student identification number,
After dropping students who did not show all the necessary test
scores and those who did not complete five years at Barkley,
forty-four students were randomly chosen for comparison with
the thirty M-to-M students.
To test Hypothesis II and III, a Likert scale survey was
administered to both groups of students and to their parents to
elicit reasons, perceptions, and attitudes regarding their
choice of schools. The student surveys were given to adminis
trators in the various M-to-M schools to administer to the stu
dents during homeroom. At this time students were also given a
questionnaire that elicited information about their parents in
come and educational background. The students completed the
survey and questionnaire and returned them to the administrator
in a sealed envelope. Each student was given a parent survey
to take home. A follow-up telephone call was made to the par
ents to ensure receipt and return of the survey. In the same
manner, the researcher, and administrator at Barkley, adminis
tered the same student survey to the participating Barkley stu
dents. Parent surveys were also given to these students to take
home and a follow-up telephone call was made to each of their
parents.
Description of Instruments
The Likert-type surveys administered to students consisted
of ten statements reflecting both negative and positive attitudes
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toward their schools. The statements were randomly placed so
that no negative or positive pattern could be detected. The
statements ranqed from opinions about teachers, school facili
ties, and curriculum to opinions about parental support to their
education.
A similar Likert-type survey was given to parents. The
parent survey consisted of ten statements reflecting both nega
tive and positive attitudes toward majority white schools and
toward neiqhborhood black schools. Again, the statements were
randomly placed to prevent a negative or positive pattern from
emerqing. The statements ranged from opinions about the quality
of education, the teachers, and the facilities to their own par
ticipation in PTSA.
The questionnaire on parental background given to the stu
dents asked for parent's occupation, the highest level of educa
tion attained, combined family income, type of housing, and the
number of siblings. Copies of the questionnaire and surveys may
be found in the appendix.
Data Analysis
Mean scores were obtained for both groups for the seventh and
ninth grade CAT and for the SAT verbal and math sections. The
t-test was used to determine if there existed a significant dif
ference in the scores of M-to-M students and the scores of Barkley
students. Since initial achievement level was important in test
ing Hypothesis I, a correlation coefficient, was obtained to
determine the degree of correlation between students' performance
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on the CAT-7 and their later performance on the CAT-9 and SAT
verbal and math sections.
The Likert scale was used to analyze the perceptual data
elicited from the survey given to parents and students. Mean
responses were obtained for each item and interpreted on the
Likert scale of 1-4.
CHAPTER IV
FINDINGS
Scores from the seventh grade CAT (CAT-7), the ninth
grade CAT (CAT-9), the SAT Verbal (SAT-V) and the SAT Math
(SAT-M) were compiled for both groups of students—Barkley
students and M-to-M students. To determine central tendencies,
the mean, median and range were calculated for the SAT-V and
SAT-M, and the mean was calculated for the CAT-7 and CAT-9.
Standard deviation was calculated on all four test results to
determine variance. A summary of the data follows in Table I.
TABLE 1
A SUMMARY OF











































Interpretation of t-Value for SAT-Verbal Mean Score
A t-ratio was computed to determine if the observed differ
ence between mean SAT-Verbal scores of Barkley and M-to-M stu
dents is statistically significant. First, computations were
done to estimate how much difference between groups would be
expected through chance. This calculation "yielded the standard
error of the difference between two means. The computed
t-ratio of .7077 is within the critical value of + 1.671.
Therefore, while the M-to-M students1 mean SAT Verbal score is
-30-
higher than the mean SAT-Verbal score of the Barkley students,
the difference is not statistically significant at the 0.1
level.
TABLE 2
T-VALUE FOR SAT-VERBAL MEAN SCORES
Group N Mean SAT-Verbal t-Ratio
Barkley 44 313.86 .7077
M-to-M 30 329.33
p > 0.1
Interpretation of t-Value for SAT-Mathematics Mean Scores
The computed t-ratio for the SAT-Mathematics Mean scores
is 2.072 which is outside of the critical value of + 1.671.
Therefore the difference between the two mean scores i^s_ statis
tically significant at the 0.1 level.
TABLE 3
T-RATIO FOR SAT-MATHEMATICS MEAN SCORES
Group N Mean SAT-M t-Ratio




Interpretation of t-Value for CAT-7 Mean Scores
The computed t-ratio for the CAT-7 mean scores is .8224
which is within the critical of + 1.671. Therefore, while the
M-to-M students1 mean score is higher than that of Barkley
students, the difference is not statistically significant at
the 0.1 level.
TABLE 4
T-RATIO FOR CAT-7 MEAN SCORES
Group N Mean CAT-7 t-Ratio
Barkley 44 49.09 .8224
M-to-M 30 53.10
P > 0.1
Interpretation of t-Value for CAT-9 Mean Scores
The computed t~ratio for the CAT-9 mean scores is .7150
which is within the critical value of +_ 1.671. Therefore, the
difference is not statistically significant at the 0.1 level.
TABLE 5
T-RATIO FOR CAT-9 MEAN SCORES
Group n Mean CAT-9 t-Ratio




Interpretation of Coefficient of Correlation
The coefficient of correlation was used to determine the
relationship between the students' scores on the seventh grade
CAT and their later scores on the ninth grade CAT and the ver
bal and math parts of the SAT. All correlations fell outside
the critical r-value of + 0.254 at the 5% significance level.
18
The following guide was used for the interpretation of the
significance of r.
Coefficient (r) Relationship
.00 to .20 negligible
.20 to .40 low
.40 to .60 moderate
.60 to .80 substantial
.80 to 1.00 high to very high
A substantial to high correlation was found between the
CAT-7 and the CAT-9, the SAT-V, and the SAT-M for both M-to-M
and Barkley students; however, the correlation of CAT-7 on the
SAT-V was somewhat stronger for M-to-M students.
18
John W. Best, Research in Education, 3d ed., (Englewood
Cliffs, New Jersey: Prentice-Hall, inc., 1977), p. 260.
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TABLE 6
INTERPRETATION OF COEFFICIENT OF CORRELATION (r)
M-TO-M STUDENTS
Coefficient of Correlation (r) Relationship
Correlation of CAT-7 on SAT-V - .822 high
Correlation of CAT-7 on SAT-M - .660 substantial
Correlation of CAT-7 on CAT-9 - .900 high
TABLE 7
INTERPRETATION OF COEFFICIENT OF CORRELATION(r)
BARKLEY STUDENTS
Coefficient of Correlation (r) Relationship
Correlation of CAT-7 on SAT-V - .779 substantial
Correlation of CAT-7 on SAT-M - .673 substantial
Correlation of CAT-7 on CAT-9 - .856 high
Interpretation of Student Survey
Based on a Likert scale of 1-4, mean responses for each
survey item was obtained for each group. The results are as
follows:
ITEM I: Both Barkley and M-to-M students provide mean
responses of 1.8. Accordingly, both groups agreed with the
statement that their teachers care whether they learn.
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ITEM II: Barkley provided a mean response of 2.0. M-to-M
students provided a mean response of 2.1. Accordingly, both
groups agreed with the statement that they volunteered for
extracurricular projects.
ITEM III: Both Barkley and M-to-M students provided mean
responses of 3.2. Accordingly, both groups disagreed with the
statement that their parents attended PTSA.
ITEM IV: Barkley students provided a mean response of 1.8.
M-to-M students provided a mean response of 2.0. Accordingly,
Barkley students agreed with the statement that their teachers
are highly qualified in the subjects they teach while M-to-M
students strongly agreed with this statement.
ITEM V: Barkley students provided a mean response of 1.6.
M-to-M students provided a mean response of 2.0. Accordingly,
Barkley students agreed with the statement that they attended
extracurricular events. M-to-M students strongly agreed with
this statement.
ITEM VI: Barkley students provided a mean response of 1.8.
M-to-M students provided a mean response of 1.5. Accordingly,
both groups agreed with the statement that their high school
education has adequately prepared them for college.
ITEM VII: Barkley students provided a mean response of 2.0.
M-to-M students provided a mean response of 1.9. Accordingly,
Barkley students agreed with and M-to-M students strongly agreed
with the statement that their parents provided additional edu
cational and/or enrichment materials at home.
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ITEM VII: Barkley students provided a mean response of
2.2. M-to-M students provided a mean response of 2.3. Accord
ingly, both groups agreed with the statement that they util
ized the school library after school.
ITEM IX: Barkley students provided a mean response of
3.1. M-to-M students provided a mean response of 3.3. Accord
ingly, both groups disagreed with the statement that their
teachers were not as qualified as teachers in other schools.
ITEM X: Barkley students provided a mean response of 1.0.
M-to-M students provided a mean response of 1.6. Accordingly,
both groups agreed with the statement that their school offered
as varied a curriculum as any other school.
TABLE 7
STUDENTS1 RESPONSES TO SURVEY ITEMS
(Scores represent average responses to each survey item)
Barkley M-to-M
ITEM I 1.8 1.8
ITEM II 2.0 2.1
ITEM III 3.2 3.2
ITEM IV 1.8 2.0
ITEM V 1.6 2.0
ITEM VI 1.8 1.5
ITEM VII 2.0 1.9
ITEM VIII 2.2 2.3
ITEM IX 3.1 3.3
ITEM X 1.0 1.6
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The student survey included a demographic questionnaire.
Demographic summaries of M-to-M and Barkley students are dis
played in Table VIII. The major differences in the socio-
economic factors were in the areas of mother's education and
living arrangements. Sixty percent of the M-to-M mothers had
attended college as opposed to 29 percent of Barkley mothers.
Forty-five percent of the M-to-M students live in apartments
as opposed to only 9 percent of the Barkley students.
TABLE 8
DEMOGRAPHIC SUMMARIES OF M-TO-M AND BARKLEY STUDENTS
Barkley (N=44) M-to-M (N=30)
1. Living with Parent(s)?
1.1 Living with both
parents
1.2 Living with mother
1.3 Living with father














6.2 $10,000 to $15,000
6.3 15,000 to 20,000
6.4 20,000 to 25,000
6.5 25,000 to 30,000
6.6 30,000 to 35,000
6.7 35,000 to 40,000
6.8 40,000 to 45,000














































































Interpretation of Parent Survey
Based on a Likert scale of 1-4, mean responses for each
survey item was obtained for each group. Sixteen out of 30
M-to-M parent surveys were returned. Forty out of 44 Barkley
parent surveys were returned. The results are as follows:
ITEM I: The mean response of Barkley parents was 3.1.
The mean response of M-to-M parents was 2.4. Accordingly,
Barkley parents disagreed with the statement that their child
has a better chance to go to college if he attends an M-to-M
school. M-to-M parents agreed with this statement.
ITEM II: The mean response of Barkley parents was 2.9.
The mean response of M-to-M parents was 2.5. Accordingly, both
groups agreed with the statement that teachers at M-to-M schools
are probably better qualified than those at neighborhood black
schools.
ITEM III: The mean response of Barkley parents was 2.6.
The mean response of M-to-M parents was 3.0. Accordingly,
Barkley parents agreed with the statement that they attended
PTSA regularly. M-to-M parents diagreed with this statement.
ITEM IV: The mean response of Barkley parents was 2.1.
The mean response of the M-to-M parents was 2.6. Accordingly,
both groups agreed with the statement that their child could get
as good an education at neighborhood schools as at M-to-M
schools.
ITEM V: The mean response of Barkley parents was 2.6.
The mean response of M-to-M parents was 2.3. Accordingly, both
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groups agreed with the statement that M-to-M schools better
prepare students for the SAT than do neighborhood black schools.
ITEM VI: The mean response of Barkley parents was 2.5.
The mean response for M-to-M parents was 2.8. Accordingly,
both groups agreed with the statement that there are as many
educational resources in neighborhood black schools as there
are in M-to-M schools.
ITEM VII: The mean response of Barkley parents was 2.7.
The mean response of M-to-M parents was 2.5. Accordingly, both
groups agreed with the statement that their children have a
better opportunity for success in future job or career if they
attend an M-to-M school.
ITEM VIII: The mean response of Barkley parents was 2.7.
The mean response of M-to-M parents was 2.9. Accordingly, both
groups aqreed that teachers at M-to-M schools have more concern
for student achievement than do teachers at M-to-M schools.
ITEM IX: The mean response of Barkley parents was 2.7.
The mean response of M-to-M parents was 2.2. Accordingly, both
groups agreed with the statement that M-to-M schools provide a
more disciplined environment than do neighborhood black schools.
ITEM X: The mean response of Barkley parents was 2.5.
The mean response of M-to-M parents was 1.7. Accordingly,
Barkley parents aqreed with the statement that M-to-M schools
offer a more varied curriculum than do neighborhood black
schools. M-to-M parents strongly agreed with this statement.
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TABLE 9
PARENTS' RESPONSES TO SURVEY ITEMS
(Scores represent average responses to each survey item)
Barkley M-to-M
ITEM I 3.1 2.4
ITEM II 2.9 2.5
ITEM III 2.6 3.0
ITEM IV 2.1 2.6
ITEM V 2.6 2.3
ITEM VI 2.5 2.8
ITEM VII 2.7 2.5
ITEM VIII 2.7 2.9
ITEM IX 2.7 2.2
ITEM X 2.5 1.7
CHAPTER V
CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
The following hypothesis were examined in this study:
Hypothesis I; When socio-economic factors and initial
achievement levels are considered, M-to-M students from Barkley
feeder schools will not score significantly higher on the CAT-9
and SAT than do those students who go to Barkley High School.
Hypothesis II; Black parents of high achievers transfer
their children to majority white schools, perceiving these
schools to offer a better education and better environments for
learning.
Hypothesis III; Black students who transfer to majority
white schools are often high achievers who perceive these
schools to offer a better education and better environments for
learning.
Conclusions; Test Performance - Hypothesi.s I .
1. M-to-M students did not score significantly higher
on the CAT-9.
2. M-to-M students did not score significantly higher
on the SAT-V.
3. M-to-M students did score significantly higher on the
SAT-M.
4. A definite correlation existed between initial per
formance on the CAT-7 and later, performance on the




5. Socio-economic conditions were similar for both
groups with the exception of mother's education and
living arrangement.
Conclusions; Parent Perceptions - Hypothesis II
Although they agreed that their children could get as good
an education at black neighborhood schools, M-to-M parents
tended to perceive M-to-M schools as better in several areas.
These parents perceived M^to-M schools as offering: 1) a better
chance for their children to attend college, 2) more qualified
teachers 3) better preparation for the SAT, 4) a more varied
curriculum, 5) a more disciplined environment, and 6) better
preparation for success in their children's future job or
career. While perceiving M-to-M teachers as better qualified,
they agreed that teachers in neighborhood black schools cared
more about their children's achievement.
Barkley parents perceived the black neighborhood school as
having as many educational resources and as offering as good an
education as the M-to-M schools. These parents did not perceive
M-to-M schools as offering their children a better opportunity
to attend college. However, Barkley parents shared some of the
same positive attitudes toward M-to-M schools as the M-to-M
parents. They perceived the M-to-M schools as offering 1) more
qualified teachers, 2) better preparation for the SAT, 3) a more
varied curriculum, 4) a more disciplined environment and 5) bet
ter preparation for success in their children's future job or
career. Like the M-to-M parents, Barkley parents perceived the
teachers in neighborhood black schools as caring more for their
children's achievement.
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Conclusions; Student Perceptions - Hypothesis III
Both Barkley and M-to-M students had positive perceptions
about their respective schools.
1. Both groups perceived their teachers as being quali
fied and as caring about student achievement.
2. Both groups felt that their schools offered a varied
curriculum and had prepared them for college.
3. Both groups perceived themselves as active in extra
curricular activities.
4. Both groups perceived their parents as offering edu
cational enrichment at home.
5. Neither group perceived their parents as active in
PTSA.
Implications
1. Barkley must evaluate its math program to determine
its adequacy in SAT preparation.
2. Barkley must address the concerns of both M-to-M and
Barkley parents particularly in the areas of college
preparation, curriculum, and discipline.
Recommendations for Further Study
1. A correlation study of economic and home factors to
individuals test performance within each group should
be completed.
2. A follow-up study of the students in this project
would be helpful in determining the correlation between
their high school education and their college and/or
job performance.
3. Other groups of graduating classes should be similarly
compared to determine if the results in this study
indicate an isolated situation or a trend.
Recommendations for Immediate Implementation
1. Barkley's math department should evaluate, recommend,
and implement a math improvement program.
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2. Barkley should begin attracting children to Barkley
when they are in elementary school. An on-going
program involving high school teachers and students
visiting feeder schools should be implemented.
Similarly, elementary children and teachers should
be invited to Barkley for special programs and
events.
3. Barkley should begin a public relations program to
inform the parents and community of its goals and
achievements.
4. Barkley should compare its curriculum to the curric
ulum of M-to-M schools to see if the differences are

























47 49 310 420 730
47 34 260 300 560
49 47 230 260 490



















































7th 9th Verbal Math Total
49 56 330 290 620
46 57 300 310 610
44 51 300 230 530
43 45 280 320 600
50 56 330 290 620
41 41 290 460 750














80 78 400 390 790
74 78 600 470 1,070








































7th 9th Verbal Math Total
81-90
83 80 500 530 1,030
91-100





7th 9th Verbal Math Total
20-30
05 25 200 280 480
21 43 270 340 610
31-40
35 43 200 300 500
40 40 280 230 510










58 56 370 400 770
56 57 380 470 550
60 55 400 310 710
51 56 320 300 620
59 66 380 430 810
















































































INSTRUCTIONS: The following statements are related to your school and
various school activities. Beneath each statement are four
possible responses: Strongly Agree, Agree, Disagree and
Strongly Disagree. Circle the response that most nearly
represents your reaction to the statement.
1. Most of my teachers care whether I learn or not.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
2. At school I usually volunteer for extracurricular projects.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
3. My parents regularly attend PTSA.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
4. Most of my teachers are highly qualified in the subjects they teach.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
5. I often attend the extracurricular events of my school.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
6. My high school education has adequately prepared me for college.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
7. My parents provide additional educational and/or enrichment materials
at home that assist me in my school work.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
8. I utilize my school library either before or after school.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
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9. The teachers at this school are probably not as qualified as the
teachers at any other school in the system.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
10. My school offers as varied a curriculum as does any other school in the
system.




INSTRUCTIONS: The following statements are related to your attitudes
toward the school you chose for your child to attend.
Beneath each statement are four possible responses:
Strongly Agree, Agree, Disagree and Strongly Disagree.
Circle the response that most nearly represents your
reaction to the statement. (M-to-M refers to Majority to
Minority schools, or predominantly white schools to which
your child may transfer.)
1. My child has a better chance to go to college if he attends an M-to-M
school.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
2. The teachers at M-to-M schools are probably better qualified than those
at neighborhood black schools.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
3. I regularly attend the PTSA at my child's school.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
4. My child could get as good an education at a predominantly black
neighborhood school as he could at an M-to-M school.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
5. M-to-M schools better prepare students for the SAT than do neighborhood
black schools.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
6. There are as many educational resources (such as computers, media
materials, foreign language labs, etc.) in neighborhood black schools
as there are in the M-to-M schools.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
7. My child has a better opportunity for success in his future job or
career if he attends an M-to-M school.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
— 5 3 —
Parent Survey
8. The teachers at predominantly black neighborhood schools have more
concern for student achievement than do teachers at M-to-M schools.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
9. The M-to-M schools provide a more discipline environment for students
to learn than do the neighborhood black schools.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
10. M-to-M schools offer a more varied curriculum than do neighborhood
black schools.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE
12 3 4
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THE FOLLOWING INFORMATION IS NEEDED FOR THE COMPLETION OF THIS
RESEARCH PROJECT. THE INFORMATION WILL BE KEPT ANONYMOUS AND CONFIDENTIAL.
PLEASE ANSWER THE FOLLOWING QUESTIONS AS COMPLETELY AS POSSIBLE.





2. I live in (check one)
a house
an apartment.
3. How many brothers and/or sisters do you have?
4. My father's occupation is
5. My mother's occupation is
6. My guardian's occupation is (if you live with a guardian) is
7. My father's highest level of education is (check one)
high school
col 1ege
post college (graduate school, medical school, law school,
etc.)
9. My mother's highest level of education is (check one)
high school
col 1 ege
post college (graduate school, medical school, law school,
etc.)
10. My family's COMBINED yearly income is probably (Check one)
less than $10,000
between $10,000 and $15,000
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between $15,000 and $20,000
between $20,000 and $25,000
between $25,000 and $30,000
between $30,000 and $35,000
between $35,000 and $40,000
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